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OUR WORK 
 

 
 IN THIS SESSION WE WILL: 

• Define feedback and its context in learning and assessment 
• Establish the rationale for further exploring feedback strategies 
• Examine recent research on feedback  
• Clarify the purpose and value of quality feedback to learners  
• Deepen our understanding of different types of feedback  
• Summarize and practice the key strategies that take full advantage of the power of 

feedback in learning  
• Explore how teachers can assist other teachers in improving their feedback strategies 

 
WE SHOULD BETTER UNDERSTAND THAT: 

• Feedback is essential for learning 
• There is now some actual ‘science’ behind how feedback functions in our brains 
• There are some clear criteria for effective feedback 
• The timing of feedback depends on many variables, not the least of which is WHEN in 

the learning process the feedback is being given. 
• ‘Retrieval’ practice is even more essential than feedback itself. 
• The quality and effectiveness of feedback depends on the quality and alignment of the 

‘retrieval tool’. 
• Feedback and penalty do not live well together. 
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WHERE FEEDBACK FITS IN THE BIG PICTURE…. 
 

ASSESSMENT IS… 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
Fundamentally… 
 
 
 
 
 
 
 
 
 
 
 
 

WHAT ARE WE COLLECTING EVIDENCE OF? 
 

Effective assessment starts with a clear idea of WHAT we intend students to learn. As a 
reminder… 

At JIS, where do we find our learning intentions? 
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WHAT TOOLS DO WE USE TO COLLECT EVIDENCE? 
 

TYPES OF ASSESSMENT 
Type Description Examples 

 
 
 
 

 
Student selects from a  
pre-set list of responses 
 (visual, written or oral) 

 

 
 
 

 

 
Student creates own response within a 
limited framework 
(visual, written or oral 

 

 
 
 

 

 
Written work on a topic, question, issue 
with an academic audience. 

 

  
Tasks which require students to make 
or do something for a particular 
audience and purpose (simulated or 
real). 

 

 
 

 

 
Observation with tools designed to 
record evidence of work processes, and 
understanding ‘of the moment’ 

 

 
 
 
 
FEEDBACK IS: 
 
 
 
 
 
PURPOSE OF FEEDBACK: 
 
 
 
RETRIEVAL: 
 
 
THE BIG IDEA 
The student needs to know… 

• Where am I going? (What are the goals?) 
• How am I going? (What progress is being made toward the goal?) 
• Where to next? (What activities need to be undertaken to close the gap?) 

Hattie 

What is feedback ? 
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YOUR STARTING POINT 
 
 

Consider each of the following statements, and indicate R (Rarely), S (Sometimes) or U (Usually). 
A. Gathering feedback FROM students about learning R S U 

1. I use a variety of assessment strategies, (e.g., traffic lighting, thumbs up, exit cards, learning 
logs) to gather feedback about students’ learning during each instructional period. 

   

2. I note where students need further instruction or a different approach, and adjust 
instruction accordingly. 

   

B. Providing feedback TO students about their learning R S U 
3. Feedback includes three components: what was done well, what needs improvement, and 

specific suggestions for how to improve. 
   

4. Feedback relates to the learning goal(s) which I shared and clarified with students at the 
outset of the learning cycle. 

   

5. Feedback is based only on the criteria for success which I shared and clarified with students at 
the outset of the learning cycle. 

   

6. Feedback is focused on the product or task, the processes used, or student’s self-regulation, not 
on the student as a person. 

   

7. Next steps are incremental and specific enough so that students know what to do, but 
without doing the improvements for them. 

   

8. The amount of feedback at any one time is manageable for the students’ readiness, (e.g., 
limited to 2 or 3 specific items). 

   

9. Feedback is expressed in a respectful, positive tone and in language meaningful to the student.    

10. Feedback is descriptive, (i.e., it provides information that students can use to improve), 
rather than evaluative (a mark or grade). 

   

11. The timing of my feedback (oral or written) provides students opportunities to use the 
information while they are still learning and practicing the requisite knowledge and skills. 

   

12. I use strategies to monitor students’ response to feedback, (e.g., feedback log).    

C. Considering feedback when planning instruction and assessment R S U 
13. I identify and share incremental learning goals, based on the overall and specific 

expectations which describe in student-friendly language what students are to know and be 
able to do. 

   

14. I identify the criteria for successful achievement of the learning goals, and plan how to develop 
and/or share those criteria with the students at or near the outset of the learning. 

   

15. I identify critical points in the learning where the students and I engage in assessment and 
feedback to determine who is learning and who needs further instruction. 

   

16. I plan activities that provide students the opportunity to practice and demonstrate their 
learning so that feedback can be given and received. 

   

17. I plan opportunities for students to act on feedback with my support.    

18. I look for ways to maximize feedback to students while helping them take on greater 
responsibility for providing peer feedback and for self-assessing: 

   

19. I provide group feedback to students who share similar strengths and needs    

20. I provide oral feedback during conversations and observations    

21. I gather feedback “on the run,” using a variety of strategies, (e.g., traffic light)    

22. I schedule weekly conferences to provide feedback on their learning    

23. I ensure major assignments are staged to permit time for feedback and action    
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D. Developing students’ ability to monitor their own learning R S U 

24. I explicitly make connections between the purpose of a task and the learning goal(s).    

25. I encourage students to think continuously about the criteria for success, and to look for the 
criteria in their demonstrations of learning. 

   

26. I involve students in defining and applying success criteria.    

27. I use a variety of strategies, (e.g., a think-aloud) to explicitly model providing descriptive 
feedback  

   

28. I have students use criteria to provide feedback to peers and to self-assess.    

29. I provide students feedback on the quality of the peer- and self-assessments.    
  
Adapted from GROWING SUCCESS Assessment, Evaluation and Reporting in Ontario Schools   First Edition, 
Covering Grades 1 – 12, 2010 
 
 
 
 
 
 
 

FEEDBACK IN THE LEARNING LOOP (ADULTS AND KIDS) 
 
 
 
 
 
 
 
 
 
 
 
 
 

THE FEEDBACK PROCESS 

During learning or after a ‘chunk’ of learning: 

 
 
 

 
 

 

 
 
 

WHY DOES FEEDBACK MATTER? 
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RESEARCH FINDINGS FROM JOHN HATTIE 
 John Hattie, Professor of Education University of Auckland, analysed 200,000 ‘effect-sizes’ from 180,000 studies 
representing 50+million students and covering almost every method of innovation.   
He says ‘effect sizes’ are much the best way of answering the question ‘what has the greatest influence on student 
learning’.  An effect-size of 1.0 is typically associated with: 

• advancing learner’s achievement by one year, or improving the rate of learning by 50%,  
• a correlation between some variable (e.g., amount of homework) and achievement of approximately .50.  
• A two grade leap in GCSE, e.g. from a C to an A grade. 

 

Mean effect-sizes from over 500 meta-analyses of various influences to achievement.    
Influence  No. of effects Effect-Size 

 Feedback  139 1.13 
 Students’ prior cognitive ability  896 1.04 
 Instructional quality  22 1.00 
 Instructional quantity  80 .84 
 Direct instruction  253 .82 
 Acceleration  162 .72 
 Home factors  728 .67 
 Remediation/feedback  146 .65 
 Students disposition to learn  93 .61 
 Class environment  921 .56 
 Challenge of Goals  2703 .52 
 Bilingual programs  285 .51 
 Peer tutoring  125 .50 
 Mastery learning  104 .50 
 Teacher in-service education  3912 .49 
 Parent involvement  339 .46 
 Homework  110 .43 
 Questioning  134 .41 
 
 Peers  122 .38 
 Advance organizers  387 .37 
 Simulation & games  111 .34 
 Computer-assisted instruction  566 .31 
 Instructional media  4421 .30 
 Testing  1817 .30 
 Aims & policy of the school  542 .24 
 Affective attributes of students  355 .24 
 Calculators  231 .24 
 Physical attributes of students  905 .21 
 Learning hierarchies  24 .19 
 Programmed instruction  220 .18 
 Audio-visual aids  6060 .16 
 Individualisation  630 .14 
 Finances/money  658 .12 
 Behavioural objectives  111 .12 
 Team teaching  41 .06 
 Ability grouping/Streaming  3385 .05 
 Physical attributes of the school  1850 -.05 
 Mass media  274 -.12 
 Retention  861 -.15 

 
ADAPTED FROM Geoff Petty
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WHAT should we give feedback about?                        HOW should we give feedback? 
 
FEEDBACK ON WHAT?                                                       TYPES OF FEEDBACK 
 
Feedback about EVALUATIVE DESCRIPTIVE 

The task /intended learning 
(specific learning targets for the 
assignment/assessment)  
 
 

 
 
 
 
 

 

The processing of the task 
 (strategies used in the learning process such as 
making a plan,  finding facts, particularly the ones 
the student was TAUGHT to use and sometimes 
those which the student used randomly or 
discovered on his own) 
 

 
 

 

Self-regulation 
 (such as staying on task, organizing time, 
anticipating, demonstrating positive dispositions 
such as respect) 
 
 

 
 
 
 

 

Adapted from Hattie and Timperley (2007) 
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KNOW THY CURRICULUM 

 
When the tool is  ‘wrong’ , the evidence is contaminated and the feedback may be misleading. 
 
 
A ‘Pretender’ Assessment 
 

This student received 11/11 on her quiz.  The teacher assumed she 
understood. 

When asked in an interview what elevation was, the student could 
not respond. She also could not explain the connection between the 
pictures and the spheres. When the interviewer asked, "What do 
you think about when you hear the word elevation?" The student 
responded, "Like the stuff. … I forgot some of this." When asked to 
explain the bottom section of spheres, the student responded, "This 
is water (pointing to hydrosphere). And this one is rock (pointing to 
lithosphere). No, the rock fits atmosphere better, but I'm not sure." 
The interviewer then asked why balloons and a spider were 
included. The student responded, "I'm not sure. I don't know." 
Upon hearing this, the teacher saw that, just because students 
could match pictures with words, did not mean they understood 
that the spider represented all living things which made up the 
biosphere. The 100% showed performance without understanding. 

 
 
 
 
 
Assessment Showing Understanding 
 
 

This sheet was used to record working 
ideas of the main concepts in the 
chapter. Students could record initial 
conceptions. By providing a word bank, 
students were encouraged to use the 
scientific vocabulary in their responses 
(Figure 3). The teacher would make 
individual comments such as, "Describe 
what you mean by …" or "Explain how 
this can happen." 
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LEARNING IN ‘KID’ LANGUAGE 
 
BIG IDEA 
Translate learning targets into language that the learner truly understands and can access. 
 

LEARNING STATEMENT FROM THE UNIT PLANNER 
 

‘KID’ LANGUAGE 

1. Organizes and synthesizes information from various 
sources. 
 

 

2. Analyzes chronological relationships and patterns. 
 

 
 
 

3. Understands that numbers are quantities. 
 

 
 
 

4.   
 
 

5.    
 
 

 
 

HOW SHOULD TEACHERS GIVE FEEDBACK TO STUDENTS? 
 

METHODS FOR GIVING FEEDBACK 
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Rubric For Assessing the Analytical Thinking Process of PROBLEM SOLVING 

 
PROBLEM SOLVING involves developing and testing a method or product for overcoming obstacles or constraints 
to reach a desired outcome. It includes four criteria that can be assessed: 
 a. Accurately identifying obstacles to solving a problem(s). 
 b. Proposes more than one way of solving the problem(s). 
 c. Identifying how the problem(s) was solved and explaining what happened. 
 d. Explaining your decision for solving the problem(s) that way. 

 
 

4 a. I accurately and thoroughly described several obstacles and arranged them in order of importance. 

 b. I proposed several creative and reasonable ways of my own to solve the most important problem(s). 

 c. I identified how the problem was solved and I have shown a deep understanding of the problem and solution 
by thoroughly explaining what happened.. 

 d. I provided a clear, complete explanation of the reasons why I decided to solve the problem that way and why I 
didn't choose the other ways.. 

 

3 a. I accurately described various obstacles and identified the most important. 

 b. I proposed several ways of my own to solve the most important problem(s) but they're not all reasonable or 
creative. 

 c. I identified how the problem was solved and I explained it briefly. 
 d. I provided a clear, complete explanation of the reasons why I decided to solve the problem that way. 

 

2 a. I described at least two obstacles OR I did not identify the most important. 

 b. I proposed only two ways to solve the most important problem(s). 
 c. I identified how the problem was solved but I didn't explain it. 
 d. I wrote a brief answer about this but it is not very clear of complete. 

 

1 a. I described only one obstacle.  

 b. I proposed only one way to solve the most important problem(s). 
 c. I did not identify how the problem was solved. 
 d. I did not explain why I solved the problem that way. 
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RUBRIC FOR INTERPERSONAL COMMUNICATION SKILLS 
 

Performance 
Element 

Level 4 Level 3 Level 2 Level 1 

Listening You are always attentive 
to others when they 
speak. 

You are attentive to 
others when they speak; 
you are occasionally 
distracted by others. 

You are occasionally 
inattentive to others 
when they speak; distract 
others' listening. 

You are consistently 
inattentive to others 
when they speak for a 
wide variety of reasons. 

Interruptions You never interrupt when 
others are talking. 

You interrupt others with 
their permission; 
interruption helps 
delivery of message. 

You interrupt others 
without their permission; 
interruption interferes 
with delivery of message 
and may or may not 
cause speaker problems. 

You are consistently 
disruptive to others; 
interruptions interfere 
with delivery of message 
and clearly cause speaker 
problems.  

Eye Contact You face and maintain 
eye contact with those 
who are speaking. 

You face and maintain 
eye contact with those 
who are speaking; eye 
contact may be 
distracting to those who 
are speaking. 

You face or maintain eye 
contact with the speaker; 
you occasionally lose or 
remove eye contact, 
distracting the speaker. 

You do not face or 
maintain eye contact with 
the speaker; annoys 
speaker. 

Information Seeking 
Questions 

You ask questions when 
you do not understand 
what is being said; 
questions are pertinent 
to main ideas. 

You ask questions when 
you do not understand 
what is being said; some 
questions may not be 
pertinent to main ideas. 

You ask questions when 
you do not understand 
what is being said; many 
questions are not 
pertinent and do not 
allow the speaker to 
effectively communicate 
main ideas. 

You exhibit little or no 
interest in information 
being shared; no 
information seeking 
questions are asked. 

Voice You always speak in an 
understandable voice, 
using clear tone, 
enunciation, and 
reasonable pace; 
message is clearly 
received. 

You speak in a voice 
which is generally 
understandable; 
sometimes tone, 
enunciation or pace 
interferes with message; 
adjusts delivery when 
listener does not 
understand.  

You speak in a voice 
which is generally 
understandable; 
sometimes tone, 
enunciation or pace 
interferes with message; 
you need the listener to 
ask you to modify 
delivery of message.  

You speak in a voice 
which is frequently 
difficult to understand 
due to poor tone, 
enunciation or pace even 
after listener requests to 
repeat message. 

Understandability You use words, terms, 
and examples which 
others clearly 
understand. 

You use understandable 
words and terms, but 
need examples to clarify 
major ideas.  

You use confusing words 
and terms; uses examples 
which, to a limited 
degree, help listener 
understand. 

You use confusing words, 
terms, and/or examples 
which listener does not 
understand. 

Empathy You put your self in 
others' shoes; accept and 
understand the feelings 
and motivations of 
others; take steps to 
deepen understanding. 

You put  yourself in 
others' shoes; accept 
others' feelings, but do 
not understand others' 
motivations; are 
interested in seeking 
deeper understanding, 
but do not take active 
steps. 

Accept others' feelings; 
does not understand 
others' motivations and 
show no or little interest 
in seeking to understand 
others. 

Find it difficult to accept 
others' feelings; does not 
understand others' 
motivations; show no or 
little interest in others. 

 
© 2001 New Measure. All Rights Reserved. 
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KEY RESEARCH FINDINGS 
According to the research on feedback the manner in which feedback is given is an important 

determinant in its potential long term value. 
 

 

1. Feedback is about supporting learners in making cognitive corrections.  

2. Retrieval is one of the most important learning factors and is a separate process 
from receiving feedback. 

 
3. Feedback is delivered after a retrieval attempt.  

4. When learners retrieve incorrectly and get subsequent well-designed feedback, 
they still have not retrieved successfully. 

 
5. Feedback is more important for incorrect responses.  

6. Effective feedback addresses very specific learning objectives. 

7. Effective feedback is corrective. 

8. In general what determines how immediate the feedback should be: The likelihood 
that the learner will encounter the learning in question BEFORE receiving the 
feedback. 

 
9. Feedback is most effective if the learner has the opportunity to act on it without 

penalty. 

10. Additional retrieval attempts are essential if the goal of the feedback is ‘learning’. 

11. The manner in which feedback is communicated matters. 
Adapted from Thalheimer, W. (2008, May). Providing Learners with Feedback 
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VIDEO  NOTETAKER 
www.edugains.ca/newsite/aer2/aervideo/descriptivefeedback.html 

NOTES FROM OVERVIEW VIDEO 
 
 
 
 
 
 
 
 
To think about during the video 
 

 Notes 
1. Do you give clear, concise feedback related to the learning goals? 

(03:38) 
 
 
 

2. Do you identify what was done well, and what needs improvement? 
(04:16) 

 
 

3. Does your feedback include how they can improve? (04:47) 
 

 

4. Are your students expected to act on your feedback? (05:28) 
 

 

5. Do you provide the necessary time for them to act on the feedback? 
(05:39) 

 

6. Do you follow up on the feedback? (05:58) 
 

 

 

 

FEEDBACK EXAMPLES 
 

Watch one of these videos to hear effective verbal feedback in action 
 
VERBAL FEEDBACK EXAMPLES 
https://www.teachingchannel.org/videos/student-feedback-through-technology 
 
DYLAN WILLIAM    
www.journeytoexcellence.org.uk/videos/expertspeakers/feedbackonlearningdylanwiliam.asp 
 

www.youtube.com/watch?v=tAfVbovAo-s 
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HOW TO GIVE EFFECTIVE FEEDBACK (SUSAN BROOKHART) 

 In these ways... Recommendations for Good Feedback 
Focus • On the work itself 

• On the process the student 
used to do   the work 

• On the student’s self-
regulation 
 

• When possible, describe both the work and the 
process- and their relationship. 

• Comment on the student’s self-regulation if the 
comment will foster self-efficacy. 

• Avoid personal comments. 

Comparison • To criteria for good work 
(criterion-referenced) 

• To other students (norm-
referenced) 

• To student’s own past 
performance (self-
referenced) 

• Use criterion-referenced feedback for giving 
information about the work itself. 

• Use norm-referenced feedback for giving information 
about student processes or effort. 

• Use self-referenced feedback for unsuccessful 
learners who need to see the progress they are 
making, not how far they are from the goal. 

Function • Description 
• Evaluation/judgment 

• Describe. 
• Don’t judge. 

Valence • Positive 
• Negative 

• Use positive comments that describe what is well 
done.  

• Accompany negative descriptions of the work with 
positive suggestions for improvement. 

Clarity • Clear to the student 
• Unclear 

• Use vocabulary and concepts the student will 
understand. 

• Tailor the amount and content of feedback to the 
student’s developmental level. 

Specificity • Nitpicky 
• Just right 
• Overly general 

• Tailor the degree of specificity to the student and the 
task. 

• Make feedback specific enough so that students 
know what to do but not so specific that it’s done for 
them. 

• Identify errors or types of errors, but avoid 
correcting every one (e.g., copyediting or supplying 
right answers), which doesn’t leave students 
anything to do.  

Tone • Implications 
• What the student will ‘hear’ 

• Choose words that communicate respect for the 
student and the work. 

• Choose words that position the student as the agent. 
• Choose words that cause students to think or 

wonder. 
Source: How to Give Effective Feedback, Susan Brookhart, fig. 1.2 
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YOU DECIDE 

Feedback Feedback Components 
 
 
Each paragraph should have one main idea, and 
that idea goes in the topic sentence. 

• Focus           ____________ 
• Comparison ____________ 
• Function      ____________ 
• Valence       ____________  

• Clear           ____________ 
• Specific       ____________ 
• Tone            ____________    

 
 Good feedback/ Bad feedback 
 
 
Your details strongly support your claim that we 
should recycle newspapers.  That’s great.  
Where did you find all those facts? 

• Focus           ____________ 
• Comparison ____________ 
• Function      ____________ 
• Valence       ____________  

• Clear           ____________ 
• Specific       ____________ 
• Tone            ____________    

 

 
 
This report probably wouldn’t convince a reader 
who didn’t already agree we should recycle.  
What else could you do to make a more 
convincing argument? 

• Focus           ____________ 
• Comparison ____________ 
• Function      ____________ 
• Valence       ____________  

• Clear           ____________ 
• Specific       ____________ 
• Tone            ____________    

 

 
 
This report probably wouldn’t convince a reader 
who didn’t already agree we should recycle. I 
would want to know more about the effects on 
the environment and the cost of recycling. 

• Focus           ____________ 
• Comparison ____________ 
• Function      ____________ 
• Valence       ____________  

• Clear           ____________ 
• Specific       ____________ 
• Tone            ____________    

 

 
Your report was the shortest one in the class.  
You didn’t put enough in it. 

• Focus           ____________ 
• Comparison ____________ 
• Function      ____________ 
• Valence       ____________  

 

• Clear           ____________ 
• Specific       ____________ 
• Tone            ____________    

 

This report is better than your last one.  You’ve 
made it clear you think we should recycle 
newspapers.  What would make it even better is 
more facts about what would happen if we did 
recycle – more about how many trees we would 
save, things like that. 

• Focus           ____________ 
• Comparison ____________ 
• Function      ____________ 
• Valence       ____________  

• Clear           ____________ 
• Specific       ____________ 
• Tone            ____________    

 

 
Your report is the best one in the class! You can 
have a “free pass” for your homework tonight. 

• Focus           ____________ 
• Comparison ____________ 
• Function      ____________ 
• Valence       ____________  

 

• Clear           ____________ 
• Specific       ____________ 
• Tone            ____________    

 

 
I love the chart that starts with trees and ends 
up at the recycling plant (instead of back at 
more trees). It follows the relevant section of 
your report and illustrates the complete cycle so 
clearly!  How did you come up with that idea? 

• Focus           ____________ 
• Comparison ____________ 
• Function      ____________ 
• Valence       ____________  

• Clear           ____________ 
• Specific       ____________ 
• Tone            ____________    

 

 
Your report is late! What’s the matter with you? 

• Focus           ____________ 
• Comparison ____________ 
• Function      ____________ 
• Valence       ____________  

 

• Clear           ____________ 
• Specific       ____________ 
• Tone            ____________    

 

Your paragraph makes me wonder if you have a 
dog that is playful, strong, cute and cuddly.  Did 
you think about your own dog to write your 
paragraph?  When you write about things you 
know, the writing often sounds real like this. 

• Focus           ____________ 
• Comparison ____________ 
• Function      ____________ 
• Valence       ____________  

• Clear           ____________ 
• Specific       ____________ 
• Tone            ____________    
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CHARACTERISTICS OF EFFECTIVE FEEDBACK 
 

1. Does it assist the learner to understand the learning goal? 
 
2. Does it offer the learner SPECIFIC strategies on how to close the gap between the 

desired learning and his present position on that learning? 

3. Is the feedback understandable to the learner (e.g. is the rubric or comment in ‘kid’ 
language? Do I use kid-friendly voice, tone, vocabulary?) 

 
4. Does the learner have the opportunity to act on the feedback, WITHOUT PENALTY? 

 
5. Is it timely? (takes into account stage of learning) Does it occur DURING learning? 

 
6. Does it cause thinking to take place? 

 
 

EXAMPLE 

Connection   Understanding parenting decisions made by characters such as Atticus in To Kill a 
Mockingbird, the Capulets in Romeo and Juliet, and Charles Halloway in Something Wicked 
This Way Comes that had an impact on the lives of their children 

Purpose/Task   From the perspective of an adolescent, write an essay that explores the important 
characteristics of a "good parent." 

Audience   Readers of an anthology created by adolescents for parents which offers a variety of 
perspectives on what makes a "good parent" 

Circumstances of 
performance   

Written independently, with limited time and resources. (Teacher and students may have 
discussed connections and/or assignment briefly before students work independently.) 

 
STUDENT SAMPLE 
 

The paper I am going to write is the characteristics of a good parent.  there are several things you 
have to do to be a good parent. In the next few paragraphs I will tell you the things you have to do 
to be a good parent. 

  
One thing a parent has to be is understanding. I do not think it is right for a parent to fuss at their 
kids for things they used to do too. If they used to do it or still do it, how do they expect their kids 
not to. You always have to try to understand your kids. 

 
Another thing is you have to show your love and your care. You can not just say you love them, you 
have to show them you do. If your kid is going through hard times, you can't just sit around, you 
have to be there for them. Never tell your kid they are not good enough. 

  
You always have to be their friend. If you can talk to your kid, you can help them. The most 
important part of a parent-kid relationship is communication. 

  
These are my three things that I think you have to do to be a good parent. If you can do this you and 
your kid won't have a problem. 
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FEEDBACK EXAMPLES 
 
SECONDARY WRITTEN EXAMPLES 
Teacher question Student response Teacher feedback 

 
Explain one of the structures that 
can contribute to world hunger 
 

Economic structures -  because the 
big multinationals are so powerful 
that they are partly to blame 

Excellent point, Ben.  Develop that 
point for us please to help us all see 
the connection between 
multinationals and world hunger 
 

Name one religious group with an 
environmental commitment or 
lifestyle and explain how its 
religious beliefs impact on that 
lifestyle 
 

The Dominicans in Wicklow. They 
have an organic centre and use 
valuable land to grow organic 
crops.  They also run courses on 
organic living. They are inspired by 
the work of Thomas Berry and his 
creation theology which is about 
all life on earth being 
interconnected and precious, so 
we must protect it and nurture it. 
We are not her to exploit nature. 

Excellent answer, Lou.  You 
mentioned a few key points there, 
namely ….. Well done!  Now, expand 
on that point about how Berry’s 
creationist approach actually affects 
the lifestyle of the Dominicans…Tell 
us three points about their lifestyle 
that are directly inspired by Berry’s 
creationist theory.  

 
QUESTION 
Describe how conflict resolution  can build peace in local or global communities 

Student work Teacher feedback 
There are effectively eight stages in the process of conflict 
resolution and these are applicable to local, national and 
global conflict situations.  The first stage is to respect the 
person / government who is the other partner is conflict.  
Stage two suggests that each side describes the problem 
from their perspective, stating their perspective, feelings 
and what they want to see happen.  Stage three is to 
depersonalise the situation by focusing on the problem 
rather than on the person with whom you are in conflict.  
This helps avoid emotional non-constructive reactions, 
further conflict etc.  Stage four is about attentive listening 
– don’t plan ahead to what you are going to say next.  
Really hear what the other side is saying and don’t judge 
them.  Stage five: listen to what’s not said.  Listen to body 
language etc too. Stage six is to be open to possible 
solutions.  Both sides can’t fully get their way in most 
conflicts so you may have to reach a compromise or 
consensus.  Look at all the methods by which a solution 
could be reached.  Stage seven is very important.  Look for 
something that you can both agree on.  If you find some 
common ground it makes it possible to come together and 
reach an agreement in the future.  Northern Ireland was a 
good example of this.  Finally, stage eight is to commit to a 
resolution.  Just because time is against you doesn’t mean 
you have to leave the negotiations and abandon all hopes 
of a peaceful resolution.  You should agree to meet again 
to move the resolution closer to its completion. 

Good answer, Pat.  You have correctly identified the 
eight stages in the conflict resolution model.  Well 
done! 
 
Stages 3, 4, 6, 7 and 8 are accompanied with some 
good description, as required by the question. 
 
In order to improve your work further, you could 
give a fuller description of all points, especially 1, 2, 
and 5.  Why is it important to respect the person / 
government with whom you are in conflict?  Can 
you refer to a specific example of where this was 
necessary and how both sides managed to achieve 
this? 
 
You mentioned an example of N. Irl in stage 7.  That 
was very good!  Could you say more about how N. 
Irl was a good example of two sides finding common 
ground in order to reach an agreement? 
 
It would also be a good idea to revisit the 
‘instruction’ word (describe) and explore what that 
means and to what extent you have done that in 
your answer. 
 
Finally, remember the second part of the 
question:…how it can ‘build peace in local or global 
communities’.  You could substantially improve your 
answer by naming and using an example of one 
community and applying all of the eight points to 
that community e.g. conflict between settled people 
and members of the traveller community in a local 
area. 
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EXAMPLES WITH FEEDBACK 
 
EXAMPLE 1:  If learning intentions are clear you can use codes to identify where they are met with 
success.  
The learning intention for this work was “to know what a pharaoh is and to understand their importance in 
ancient Egypt”. 
 

 
 
EXAMPLE 2 
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EXAMPLE 3 
Use the idea of a ‘target card’ for each student to help them remind themselves of the long term learning 
goals. 
 

 
EXAMPLE 4 
 
Beyond Criteria – 

 
 
 

DIFFERENTIATING FEEDBACK 

 
 
                BY TYPE OF PROMPT 
 
                BY STAGE OF LEARNING 
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TYPES OF PROMPTS 
RANGE OF 
PROMPTS 

LEARNING 
INTENTION 

EXTRACT FROM 
CHILD’S WRITING 

REMINDER PROMPT SCAFFOLD PROMPT EXAMPLE PROMPT 

Why…? 
(justifying a 
statement) 

To write a letter 
giving reasons for 
things you say. 
 
 

‘It was dismal.’ Say why you thought 
this. 

Why was it a dismal time? Why did you hate 
being there? 
 
 
 

Choose one of these or your own: 
• It was dismal because I was bored all the time. 
• I found it dismal having only my granddad to 

talk to. 

How did 
you/s/he feel? 

To retell a story 
showing people’s 
feelings. 
 
 

‘Nobody believed 
him;’ 

Say how you think this 
made him feel. 

How do you think Darryl felt about not being 
believed? Do you think he might have 
regretted anything he’d done before? 

How do you think he felt? 
• Angry that people did not trust him 
• Annoyed with himself for lying in the past. 

Your own ideas? 

Add something To use effective 
adjectives and 
adverbs in an 
account. 
 
 

‘Jason was trying to 
distract him, but the 
dragon was too 
strong.’ 

Use more adverbs and 
adjectives here. 

Let’s use some adverbs to describe how they 
fought. Fill in the words: 
Jason tried _____ to distract him, but the 
dragon _____ly used his strength to get past. 
Jason stabbed his sword _____ly into the 
dragon’s nearest side. 

Improve the fight by using one of these or your own: 
• The dragon’s tail lashed viciously, cutting 

Jason’s flesh. 
• Jason bravely lunged at the dragon, thrusting 

his sword fiercely into its side.  
 

Change 
something 

To use effective 
adjectives in a 
description. 
 
 

‘He was a bad 
monster.’ 

Think of a better word 
than bad. 

What kind of monster was he? Change bad for 
a word which makes him sound more scary. 
Write it in the box. 
 
 

Try one of these or your own instead of bad: 
• ferocious 
• terrifying 
• evil 

Tell us more To introduce a 
character in a story 
opening. 
 
 
 

‘James went to 
school.’ 

Could you describe 
James? 

What type of boy is James? Good, bad, kind, 
shy, excitable, loud, naughty? Try to help us 
know him. James was a ……. 
 
 

Describe James’s character. Perhaps: 
• James was a kind, likeable boy with a great 

sense of humour. For instance… 
• James was often excitable and noisy but would 

be quiet and serious when he was working. 

What happens 
next? 

To write a middle 
and end from a 
given start. 
 
 
 

‘At last the merman 
saw the mermaid.’ 

How is your story 
going to end? 

What do you think the merman said to the 
mermaid before they went home together? 
 
 
 

Write one of these or your own ending: 
• ‘I love you’ said the merman. The mermaid took 

his hand and they swam away. 
• The merman looked embarrassed as he 

explained to the mermaid why he had taken so 
long to find her. She forgave him with a smile. 
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PHASE OF LEARNING 
We give different types of feedback in different ways depending on the phase of learning 

 

Building understanding 
 

 
 
 
 

Support Retrieval 
 

 
 
 
 

Develop fluency  
 

 
 

As learners are introduced to a topic, the most important thing we can do is support our learners in building 
understanding of the topic. It is often critical in these early phases to break the learning down into constituent 
parts, give learners extra time to process the material, help the learners test their understanding, provide worked 
examples, challenge typical misconceptions, and be careful not to overload working-memory capacity, among 
other things.  
After our learners “get” the basic concepts, we can provide them with retrieval practice to increase the likelihood 
that they will be able to retrieve the information in the future. Finally, if it is important that learners are fluent in 
being able to retrieve information from memory, we can give them additional practice to automate their retrieval.                                                                                     
Will Thalmeier 
 

 
  

To Build 
Understanding 

 
To Support 

Retrieval and 
Fluency 

 
Earlier in Learning or 

for 
Complex Concepts 

 
Later in Learning or 

for 
Simple Concepts 

 
Amount of Feedback 

 
More Elaborate 

 
More Brief and Succinct 

 
Timing of Feedback 

 
More Immediate 

 
More Delayed 

 
Feedback on Correct 
Answers 

 
More Feedback 

 
Less Feedback 

 
Empathy Given with 
Feedback 

 
More Important 

 
Less Important 

Ensure Retrieval 
Before Giving Feedback 

 
Not Required 

 
Required 

When to Give After- 
Feedback Retrieval 
Practice 

 
Soon After Feedback 

 
With Delay After 

Feedback 

Adapted from W. Thaleimer 
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THREE TYPES OF FEEDBACK PROMPTS 
Reminder Prompt 
Draws the learners’ attention back to the learning intention. 
e.g. Say more about…      e.g. Explain why you think this… 
 
Scaffolded Prompt 
Gives more help by focusing on specifics, helping learners to extend their present understanding. 
A Question - Can you explain why?  
A Directive - Please check your answers by…  
An Unfinished Sentence - The colours in the flag are… 
 
Example Prompt 
 
Make suggestions, offer information, give a range of possible answers to choose from. 
e.g. Choose one of these statements and/or create one of your own: 
 
George was unlucky because he tipped over Grandma’s medicine before she drank it all. 

OR 
George had a lot of bad luck, particularly when he tipped over Grandma’s medicine before she had finished it. 
 
MORE EXAMPLES 
From: http://www.wirral-mbc.gov.uk/Assessment/AssessmentForLearning/marking%20booklet.pdf 
http://authorpages.hoddersystems.com/enriching/resources.pdf 
 
EXAMPLE 1: 
CONTEXT : Write a story about a child’s first day at school. 
Learning Intention : To be able to express a character’s feelings 
 
REMINDER PROMPT : How do you think the child felt here? 
 
SCAFFOLD PROMPT : Describe the expression on his face  
He was so surprised he ….. 
He barked _ly running round feeling very    
 
EXAMPLE PROMPTS : Choose one of these or use one of your own :  
He couldn’t believe his eyes! 
        He ran around in circles looking for the rabbit, feeling very confused 
 
EXAMPLE 2: 
When introducing a character for a story (written or oral), a student has described someone he knows from a 
summer camp.  After highlighting several phrases that give information about this person, the teacher highlights 
the student’s phrase “This person is a good friend” and considers a closing-the-gap prompt. 
 
The prompt could take any of the following forms: 
 
REMINDER PROMPT: “Say more about how you feel about this person”.  (A reminder prompt is most 
suitable for a student who has good command of figurative language but has not used it here, for whatever 
reason.) 
 
SCAFFOLD PROMPT: “Can you describe how this person is a good friend?”;  “Describe something 
that has happened that showed you what a good friend this person is”; “He showed me he was a 
good friend when…” (Scaffolding prompts work well with students who need more structure or 
some direction but are more likely to carry on from there). 
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SOME INTERESTING RESEARCH FINDINGS 
 

FINDING ONE 
Amongst 7th grade students: 
 

• Students given only grades made no gain from the first to the second lesson. 

• Students given only comments scored on average 30% higher.  

• Giving grades alongside comments cancelled the beneficial effects of the comments.  Butler, 
William (1999)  

 

RESEARCH CONCLUSION:  
If you are going to grade or mark a piece of work, you are wasting your time writing careful 
diagnostic comments. 
 
 
FINDING TWO 
Kids don’t learn from their mistakes until they are about 12 years old. 
 
 
 

SOME ADVICE ON WHAT NOT TO SAY… 
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WHAT SHOULD WE BE DOING MORE OF? LESS OF? 
 

                                            M= do more of        L=do less of  
 

 1. Providing feedback BEFORE the learner gets another chance to retrieve incorrectly 
again. 

 
 2. Giving feedback in the form of a grade only. 

 
 3. Spending as much time on feedback for ‘correct’ answers as for incorrect answers. 

 
 4. ‘Count’ (as in mark and record and consider at the time of reports) all retrieval 

opportunities. 
 5. Give only once chance for retrieval. 

 
 6. Give plenty of opportunity to retrieve WITHOUT penalty. 

 
 7. Put feedback into ‘kid’ language. 

 
 8. Feedback even low performance in a way that does not imply failure. 

 
 9. Making judgments through our feedback. 

 
 10. Use language in our feedback which refers to the specific learning. 

 
 11. Provide students with evidence that effort on their part actually does result in better 

learning. 
 12. For difficult tasks, use immediate feedback.  

 
 13. Use more extensive feedback during the ‘building understanding phase of learning 

 
 14. Provide feedback before the retrieval is complete ( eg. Tell them the answers are at the 

back) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
September 2013                                                  24                                         JIS       Feedback 



 25 
 

 
 
 
 
Can we do something with the overall timetable? 
Example:   
Ensure there are at least 2-3 days between units dedicated to applying improvements, re-teaching and re-
retrieval. 
 
Can we do something with the written Curriculum? 
Examples: – effective feedback relies on the learner having a very clear idea of WHAT the learning looks 
like so 

• Ensure there are learning targets stated in kid language 
• Ensure there are concrete examples of the learning where possible  
• Ensure intended learning is ‘authentic” (it is (content, how it is stated, whether and how it is 

made known to learners, etc.) 
 
Can we do something with assessment? 
Examples: 

• Ensure assessment tasks are authentic 
• Ensure evaluation tools are in kid language (rubrics, etc.) 
• Consider carefully  how many feedback cycles might be needed before making any claims about 

the learning 
 
 

 
 
 

How do we help each other give better 
feedback on PRODUCTS? 

How do we help each other give better 
feedback DURING learning? 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 

 How do we ensure optimal opportunities for students  
to act on the feedback and have additional opportunities to retrieve? 

How do we best help each other to improve our feedback STRATEGIES ? 
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‘KEYS TO GIVING STUDENTS FEEDBACK’  
(SUMMARY FROM KIM MARSHALL OF ‘THE MARSHALL MEMO’) 
 
 In this exceptionally helpful article in the Review of Educational Research, Florida State University professor 
Valerie Shute reviews 50 years of research on giving formative feedback to students. If delivered correctly, she 
says, feedback is one of the most instructionally powerful things a teacher can provide students. But there are 
many conflicting findings in the research, and the key words, says Shute, are: if delivered correctly.  
 Before presenting her findings, Shute explores the three ways in which formative feedback can enhance learning: 

• Feedback tells students when there is a gap between their current level of performance and a desired 
goal. When students get this kind of specific feedback, uncertainty and anxiety subside and motivation 
improves. 

• Feedback reduces students’ cognitive load, especially among those who are struggling. Students often 
feel overwhelmed with new information and teachers’ performance demands, and getting specific 
feedback simplifies things. 

• Feedback tells students how they can correct inappropriate strategies, procedural errors, or 
misconceptions.  

• Of course it’s not enough for a teacher to tell a student that an answer is right or wrong. Elaboration is 
key – the more specific and clear the feedback, the more helpful it is. Timing and differentiation are also 
important. 
 

Shute introduces her findings with a colorful metaphor. Like a detective investigating a murder, she says, we 
should look for three things in feedback: (a) Motive – do students need it? (b) Opportunity – do students receive it 
in time to use it? and (c) Means – are students able and willing to use it? “However,” says Shute, “even with 
motive, opportunity, and means, there is still large variability of feedback effects on performance and learning, 
including negative findings that have historically been ignored in the literature.” On this cautionary note, she 
presents her summary of the research: 
 
What to do when giving feedback: 
• Focus feedback on the task, not the learner. Feedback is more effective when it addresses specific features of 

the student’s work in relation to the task. 
• Provide elaborated feedback. It should address “the what, how, and why of a given problem,” says Shute – 

and show the student how to improve. 
• Be specific and clear. Feedback should also be linked to the goals of the performance. 
• Present feedback in manageable units. Correctives should come in bite-sized pieces so students aren’t 

overwhelmed and can control for mistakes and correct errors. 
• Keep feedback as simple as possible – but no simpler. “Generate only enough information to help students 

and not more,” writes Shute. 
• Reduce uncertainty between performance and goals. Good feedback clarifies goals and removes anxiety 

about how well students are performing and what needs to be done to reach goals. 
• Keep feedback objective and unbiased. Shute says that students need to trust the source of feedback, which 

is why computer-generated correctives are often the most effective. Often getting feedback in writing can be 
better than getting it verbally. 

• Promote a learning versus a performance goal orientation. Feedback interactions are an opportunity for 
teachers to emphasize effort-based intelligence and deemphasize competition and pleasing others. 

• Provide feedback only after students have attempted a solution. “Do not let learners see answers before 
trying to solve a problem on their own,” advises Shute. 

 
What to avoid when giving feedback: 
• Making normative comparisons. Feedback shouldn’t compare students with other students, directly or 

indirectly (e.g., grading on a curve). 
• Using grades as formative feedback. If students get a grade on formative efforts, they stop learning. To be 

effective, feedback must address areas of strength and provide information on how to improve. 
• Discouraging students or threatening their self-esteem. Feedback should focus on the task at hand and not 

“self.” It should also avoid a controlling or critical tone. 
• Using praise. Feedback that consists of praise directs the student’s attention to “self” and distracts from what 

needs to be improved. 
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• Giving feedback orally. When feedback is conveyed in writing, students see it as less biased and more 
objective. 

• Choosing the wrong moment. “Interrupting a student who is immersed in a task – trying to solve a problem or 
task on his or her own – can be disruptive to the student and impede learning,” says Shute. 

• Giving progressive hints. Specific prompts and cues can be helpful, but hints that lead the student by the nose 
to the correct answer are not. 

• Using only one modality. Students should get feedback in a variety of ways, says Shute, including multimedia. 
• Overdoing error analysis and diagnosis. Shute cautions against investing a lot of time in analysis, since it’s not 

always complete and accurate. 
Guidelines on immediate versus delayed feedback: 

• For difficult tasks, use immediate feedback. When students are learning material that is challenging to them, 
prompt feedback fixes problems in real time. 

• For relatively simple tasks, use delayed feedback. If teachers give immediate feedback on easy work, they risk 
being intrusive and annoying. 

• For retention of procedural or conceptual knowledge, use immediate feedback. Researchers agree on 
immediate feedback on verbal, procedural, and most motor tasks. 

• To promote transfer of learning, consider using delayed feedback. Although Shute says that more research is 
needed on this point, there are indications that delayed feedback produces better transfer (although initial 
learning may be depressed). 
 
Guidelines for meshing feedback to student characteristics: 

• For higher-achieving students, consider using delayed feedback. If students are finding a task relatively easy, 
delaying feedback is the best strategy. 

• For high-achieving students, use facilitative feedback. These students benefit from feedback that challenges 
them, e.g., hints, cues, and prompts. 

• For high-achieving students, verification of right or wrong answers may be sufficient. These students may do 
best when they are allowed to proceed at their own pace, with the teacher telling them quickly how they are 
doing. 

• For low-achieving students, use immediate feedback. These students need support and immediate feedback 
to avoid overload and frustration. 

• For low-achieving students, use directive (or corrective) feedback. Hints are not as helpful as more explicit 
feedback for these students. 

• For low-achieving students, use scaffolding. Early support and structure work best for struggling students, and 
those with low self-efficacy. 

• For low-achieving students, give right/wrong feedback with elaboration. These students need concrete, 
directive feedback support. 

• For learners with low learning orientation, or high performance orientation, give specific feedback. If a 
student is oriented more toward performance (trying to please or compete with others) and less toward 
learning (trying to achieve an academic goal), specific feedback helps get the student’s eyes on the learning 
goal. 

 
“Focus on Formative Feedback” by Valerie Shute in Review of Educational Research, March 2008 (Vol. 78, #1, p. 
153-189), no e-link available; Shute can be reached at vshute@fsu.edu.  
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LEARNERS            TEACHER 
 
GOAL:  What feedback from students will be most useful in modifying instruction to maximize 
learning? 
 
Most formative assessment tools can be feedback tools for WHAT students are learning as well as 
HOW they feel the learning is going. 
 

Exit cards 
 
 
Polling apps 
 
 
Bell retell 
 
 
Chain notes 
 
 
One minute essay 
 
 
Muddiest point 
 
Surveys-  ‘instant’ and written 
 
Interviews 
 
 
 

SURVEY SAMPLES 

 
1. What learning activities were the most helpful for you during this unit? 
 
 
2. What in our classroom makes it difficult for you to learn? 
 
 
3. What , for you, was the most important thing you learned during this unit? 
 
 
4. Which assessments did you feel gave the best opportunity to show your learning? 
 
 
5. If we had another week for this unit, what do you think we should focus on? 
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RESULTS OF A STUDENT SURVEY 
The teachers of students in grade 9 were asked to PREDICT how their students would 
answer each question.  The data show the percentage of students that the teachers 
predicted would respond in each category.  The student data show the percentage of 
student who actually responded that way. 
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FEEDBACK QUOTES 
 
 
Feedback is one of the most powerful influences on learning and achievement, but this impact can be either positive or 
negative. 
Hattie & Timperley (2007) 
 

Feedback can be the information that drives the [formative] process, or it can be a stumbling block that derails the 
process. 
Brookhart (2008) 
 
To craft teacher feedback that leads to learning, put yourself in the student’s shoes. 
Brookhart (2007) 
 
Learning is more likely to be fostered when feedback focuses on features of the task (success criteria) and emphasizes 
learning goals. 
Kluger & DeNisi (1996) 
 
It’s the quality of the feedback rather than its existence or absence that determines its power. 
Stiggins et al (2004) 
 
When students know that there are no additional opportunities to succeed, they frequently take teacher feedback on 
their performance and 
stuff it into desks, back packs, and wastebaskets. 
Reeves (2004) 
 

In giving students descriptive feedback, you have modeled the kind of thinking you want them to do as self-assessors. 
Chappuis (2005) 
 

The most important instructional decisions are made, not by the adults working in the system, but by the students 
themselves. 
Stiggins et al (2006) 

 
[Sadler] argued that it was insufficient simply to point out right and wrong answers to students. For assessment to be 
‘formative,’ a student must: 
• come to hold a concept of quality roughly similar to that of the teacher 

 How  should teachers ACT on the feedback? 
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• be able to compare the current level of performance with the standard 
• be able to take action to close the gap. 
Shepard (2005) 
 

Kluger and DeNisi (1996) found that one-third of the studies showed negative effects – feedback about performance 
actually harmed learning outcomes … positive outcomes were more likely when feedback focused on features of the 
task – such as how the student could improve in relation to the standards – and emphasized learning goals instead of 
lavishing non-specific praise or making normative comparisons. 
Shepard (2005) 
 
A major role for teachers in the learning process is to provide the kind of feedback to students that encourages their 
learning and provides signposts and directions along the way, bringing them closer to independence. 
Earl (2003) 
 
Praise addressed to students is unlikely to be effective, because it carries little information that provides answers to any 
of the three questions: Where am I going? How am I going? and Where to next?, and too often deflects attention from 
the task. 
Hattie & Timperley (2007) 
 
Good feedback systems produce a stream of data to students about how they’re doing – a flow of pieces of information 
that is hourly and daily as opposed to weekly and monthly (which is the rate of feedback produced by systems that rely on 
tests). 
Saphier et al (2008) 
 
For feedback to have maximum effect, students have to be expected to use it to improve their work and, in many cases, 
taught how to do so. This is where student self-assessment and goal setting become part of the package. 
Saphier et al (2008) 
 
Our goal in assessment reform is thus not merely to design more engaging and authentic tasks but to build in the kind of 
frequent feedback and opportunities to use that feedback that are found in all effective performance systems. 
Wiggins (1998) 
 
It was only when I discovered that feedback was most powerful when it is from the student to the teacher that I started 
to understand it better. When teachers seek,  or at least are open to feedback from students as to what students know, 
what they understand, where they make errors, when they have misconceptions, when they are not engaged – then 
teaching and learning can be synchronized and powerful. Feedback to teachers helps make learning visible. 
Hattie (2009) 
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MY COMMITMENTS 
 
 
1. Learn more about… 

 
 
 
 
 
 

 
 

 
2. Work with _______________________________________________ as a learning partner on 
feedback. 

 
3. STOP these feedback practices: 

 
 
 
 
 
 
 
 

4. START these feedback practices 
 
 
 
 
 
 
 
 
 

5. CONTINUE these feedback practices 
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	Mean effect-sizes from over 500 meta-analyses of various influences to achievement.
	Influence  No. of effects Effect-Size

	Scaffolded Prompt
	Example Prompt
	The prompt could take any of the following forms:

	‘KEYS TO GIVING STUDENTS FEEDBACK’
	(SUMMARY FROM KIM MARSHALL OF ‘THE MARSHALL MEMO’)
	Hattie & Timperley (2007)
	Brookhart (2008)
	Brookhart (2007)
	Kluger & DeNisi (1996)
	Stiggins et al (2004)
	Reeves (2004)
	Chappuis (2005)
	Stiggins et al (2006)
	Shepard (2005)
	Shepard (2005)
	Earl (2003)
	Hattie & Timperley (2007)
	Saphier et al (2008)
	Saphier et al (2008)
	Wiggins (1998)
	Hattie (2009)


	ASSESSMENT IS Fundamentally: 
	At JIS where do we find our learning intentions: 
	TypeRow1: 
	ExamplesStudent selects from a preset list of responses visual written or oral: 
	TypeRow2: 
	ExamplesStudent creates own response within a limited framework visual written or oral: 
	TypeRow3: 
	ExamplesWritten work on a topic question issue with an academic audience: 
	TypeRow4: 
	ExamplesTasks which require students to make or do something for a particular audience and purpose simulated or real: 
	TypeRow5: 
	ExamplesObservation with tools designed to record evidence of work processes and understanding of the moment: 
	I use a variety of assessment strategies eg traffic lighting thumbs up exit cards learning: 
	R: 
	Feedback includes three components what was done well what needs improvement and: 
	Feedback relates to the learning goals which I shared and clarified with students at the: 
	Feedback is based only on the criteria for success which I shared and clarified with students at: 
	Feedback is focused on the product or task the processes used or students selfregulation not: 
	Next steps are incremental and specific enough so that students know what to do but: 
	The amount of feedback at any one time is manageable for the studentsreadiness eg: 
	R9 Feedback is expressed in a respectful positive tone and in language meaningful to the student: 
	S9 Feedback is expressed in a respectful positive tone and in language meaningful to the student: 
	U9 Feedback is expressed in a respectful positive tone and in language meaningful to the student: 
	10 Feedback is descriptive ie it provides information that students can use to improve: 
	undefined: 
	R12 I use strategies to monitor studentsresponse to feedback eg feedback log: 
	S12 I use strategies to monitor studentsresponse to feedback eg feedback log: 
	U12 I use strategies to monitor studentsresponse to feedback eg feedback log: 
	R13 I identify and share incremental learning goals based on the overall and specific expectations which describe in studentfriendly language what students are to know and be able to do: 
	S13 I identify and share incremental learning goals based on the overall and specific expectations which describe in studentfriendly language what students are to know and be able to do: 
	U13 I identify and share incremental learning goals based on the overall and specific expectations which describe in studentfriendly language what students are to know and be able to do: 
	14 I identify the criteria for successful achievement of the learning goals and plan how to develop: 
	15 I identify critical points in the learning where the students and I engage in assessment and: 
	16 I plan activities that provide students the opportunity to practice and demonstrate their: 
	R17 Iplanopportunitiesforstudentsto actonfeedback withmysupport: 
	S17 Iplanopportunitiesforstudentsto actonfeedback withmysupport: 
	U17 Iplanopportunitiesforstudentsto actonfeedback withmysupport: 
	undefined_2: 
	R19 I provide group feedback to students who share similar strengths and needs: 
	S19 I provide group feedback to students who share similar strengths and needs: 
	U19 I provide group feedback to students who share similar strengths and needs: 
	R20 I provide oral feedback during conversations and observations: 
	S20 I provide oral feedback during conversations and observations: 
	U20 I provide oral feedback during conversations and observations: 
	R21 I gather feedback on the run using a variety of strategies eg traffic light: 
	S21 I gather feedback on the run using a variety of strategies eg traffic light: 
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